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Distance Learning Steering Team
AGENDA

January 16, 2013
9:30 a.m. - 12:00 Noon (ET)

Meeting Room A - Council on Postsecondary Education

1. Welcome and Introductions — Chairman Brent Jones

2. Direct2Degree via Learn on Demand, a “structured path” — Sandy Cook
3. Blackboard Improvements at UK - Patsy Carruthers (handout)

4. CPE Rural Access Workgroup - Lee Nimocks (handouts)

5. Commonwealth College Update - Cheryl King

6. Changing Course: Ten Years of Tracking Online Education in the United States -
Group Discussion (handout)

7. SREB SECRRA Status — Mary Larson, SREB

8. Roundtable on Statewide Distance Learning Activities - Group Participation
9. Other Stuff

10. Blackboard Contract Renewal - Blackboard Licensees Only

The State Authorization Subcommittee will meet in Conference Room B at noon, following DLST.
Pizza and Soda will be served for $5.

NOTE: Upcoming Meetings: DLST

Wednesday March 20, 2013
9:30 a.m. - 12 Noon (ET)
CPE Room A



Blackboard system is getting improvements

November 11, 2012
By Coria Bowen

news@kykernel.com

UK’s Blackboard system is showing off its new facelift.
Changes will soon be made to Blackboard beginning with a new login page.

Ashley Tabb, the UKIT communications manager, said in an email to the Kernel that the login
page will have a new appearance, with the login boxes moved to the middle of the screen, and
links moved from the right side of the screen to the left side.

“The login page will have a cleaner, less cluttered look,” Tabb said.

More updates are expected to be made to Blackboard in the spring. These changes will offer a
number of ways for students to access links and shortcuts in Blackboard for course material they
use the most.

Tabb said that in the past two years, small changes including the addition of blogs, wikis,
webcam recordings and saving within a course media gallery, were added to help move
Blackboard toward a navigation that reflects user cues in social media.

Three new features also will be available by spring 2013: a cloud-based calendar, an analytics
dashboard to help students view course performance from a glance, and social messaging for
students to communicate via Blackboard.

The next phase of updates to Blackboard will include customizable profiles and communication
feeds. Biology senior Mike Gasser said that technology is an important part of teaching and
improving student learning.

“I like how the university is trying to evolve in a way that makes life as easy as possible for the
students,” Gasser said.

The start of the changes did not occur overnight, but have been under way since 2010 when a
study was initiated by Vince Kellen. Kellen is now the senior vice provost for academic
planning, analytics and technologies.

Tabb said the study was an experience, analysis and design study to help identify and decompose
the user experience for Blackboard.



This EAD study comprised five phases: qualitative research, quantitative surveys, data analysis
and synthesis, ideation of solutions and communication of findings. Tabb said that the ideation of
solutions phase produced three findings about what the Blackboard community needed to focus
on.

One of these findings was to simplify and streamline user access to key Blackboard features.
Others were to address support issues and improve the institutional approach to the university’s
adoption of a learning management system. Students and instructors were participants in the
study. In the quantitative surveys, out of the 4,272 instructors who received the survey, 521
instructors responded with 329 valid survey respondents.

Out of the 26,133 students who were sent the survey 2,182 total responded and 1,829 of those
were valid survey respondents.

“By understanding the key experiences of the instructor and the student who used this learning
management system,” Tabb said, “the organization could then prioritize work and pursue
solutions based on the importance of customer experience.”

UK Information Technology collaborated with Blackboard on identifying simpler login interface
options. UKIT also offered a “lockdown browser” product that gives instructors a more
controlled testing environment.

“When this lockdown browser feature is engaged, a student taking a test in Blackboard is
prevented from being able to pause or stop their test, changing browsers or using the back button
where it’s not allowed,” Tabb said. “All instances where testing can be disrupted.”

To address support issues, UKIT expanded the number of training materials available to faculty.
UKIT also reorganized the UKIT service desk and faculty support areas.

For now, the only major change students and instructors should expect is the new look of the
login page, as the other changes will take place incrementally over time.

Tabb said those who need assistance with Blackboard can click the help question mark icon in
the top right of the Blackboard login page and choose a menu for screen shots, instructions or
tutorials.



Workgroup on Higher Education
Access and Success in Rural Kentucky
September 2012

Overview

The Council on Postsecondary Education recently called for the creation of a workgroup to
review postsecondary education access and success in areas of the state challenged by
perennially low levels of educational attainment. The work group is to be comprised of Council
members, higher education providers, and regional representatives. It will review and
promote policies, initiatives and regional collaborations that further the objectives of the
Kentucky’s 2011-15 Strategic Agenda to increase postsecondary access and success in all parts
of the state.

The Educational Challenge

Over the past decade Kentucky’s rate of improvement on key higher education performance
measures increased at a faster rate than any other state.! In spite of this success, progress has
not been evenly distributed across all geographic regions or all institutions. It addition, the pace
of improvement must accelerate if the state is to achieve the kinds of economic and societal
improvement called for in the Postsecondary Education Improvement Act of 1997 and
subsequent legislation that has addressed adult education (SB1,2000), the new economy
(HB572, 2000) and college readiness (SB1, 2009).

According to the 2010 American Community Survey, only 30 percent of Kentucky’s working-age
adults have an associate’s degree or higher compared to 38.3 percent nationally. Kentucky
fares slightly better in the younger 25-44 age group, with 32.6 percent holding an associate’s
degree or higher, compared to 39.6 percent nationally. However, all state’s bordering
Kentucky, with the exception of West Virginia, have higher levels of educational attainment in
both of these categories.? Until we change these numbers and catch up with our region and
the rest of the nation, Kentucky will always be at a significant competitive disadvantage when it
comes to growing the economy, attracting jobs, and improving the quality of life of all our
citizens.

Kentucky’s educational attainment challenges are compounded by significant regional
differences within the state. According to a recent report that reviewed moving the University
of Pikeville into the state system, educational attainment levels in the 12-county region in far

! Realizing Kentucky’s Educational Attainment Goal: A Look in the Rear View Mirror and Down the Road Ahead,
Patrick Kelly, National Center for Higher Education Management Systems (NCHEMS), September, 2011.

2 ACS Educational Attainment by Degree Level and Age Group (American Community Survey, 2010),
www.higheredinfo.org.




southeast Kentucky is markedly lower than the rest of the state. The proportion of working age
adults with an associate’s degree or higher is 18% compared with 30% in the rest of the state.

The study also noted that only five of these 12 counties are in the bottom quartile of counties in
the state on this measure; 25 counties outside this region have educational attainment levels
lower than the 12 county regional average. County clusters in Kentucky’s more centrally
located Appalachian counties have equal, if not more pronounced attainment challenges, as do
several clusters in south central Kentucky and in the western part of the state.?

Figure 2.  Percent of 25-64 Year Olds with an Associates Degree or Higher, 2006-10

B 25.7% to 49.0%
B 20.5% to 25.7%
16.6% to 20.5%
[] 8.6%to16.6%

AllKY =29.8%
Southeast KY Region = 18.0%

Source: U.S. Census Bureau, 2006-10 American Community Survey Five-Year Estimates.

® Report on the Advisability and Feasibility of Moving the University of Pikeville into the State University System,
National Center for Higher Education Management Systems (NCHEMS), March, 2012.



Figure4. Percent of 25-64 Year Olds with a Bachelor’'s Degree or Higher,
2006-10 (Lowest Quartile of Counties)

B 17.0% to 41.3%
B 13.1%to 17.0%
[ 10.8% to 13.1%
] 3.2%to 10.8%

AllKY =22.1%
Southeast KY Region = 11.7%

Source: U.5. Census Bureau, 2006-10 American Community Survey Five-Year Estimates.

These regional and county-level differences cannot simply be attributed to geographic
proximity to a higher education institution or even to an urban center. Some of Kentucky’s
most educationally challenged counties border our more densely populated areas, and several
are immediate neighbors to counties that are home to state universities. The educational
challenges these counties face are complex and entrenched, but they must be addressed if the
state as a whole is to progress economically and expand opportunity for all citizens.

Programs and Policies

Kentucky’s postsecondary institutions have responded to the call for increased access to higher
education that came with the reforms of 1997. Courses and programs are offered in a variety
of extended campus locations and through distance learning. The community college system
has 64 distinct campuses and programs are delivered at additional sites including
manufacturing plants, hospitals, military bases, and high schools. They are expanding their
reach further through innovative programs like Learn on Demand, which uses technology and
non-traditional program structures to address the needs of place-bound, working adults.

Independent campuses and an increasing number of propriety institutions (in-state and out-of-
state) offer programs throughout the state, and many of these campuses and our public
universities have developed strong partnerships with our community colleges to encourage
baccalaureate degree completion in traditionally underserved parts of the state.



Five regional postsecondary centers, established by HB 321 in 1998, and a sixth center in 2000,
create more formal collaborations among a range of higher education providers to serve areas
of the state that do not have ready access to baccalaureate-level programs.

1. Eastern Kentucky University and KCTCS: South East Regional Postsecondary Education
Center—London, Corbin, and Somerset.

2. Western Kentucky University and KCTCS: Southern Regional Postsecondary Education
Center—Glasgow.

3. WKU and KCTCS: Central Regional Postsecondary Education Center—Elizabethtown.

4. Morehead State University and KCTCS: North East Regional Postsecondary Education
Center—Prestonsburg.

5. Murray State University and KCTCS: West Regional Postsecondary Education Center—
Hopkinsville.

6. KCTCS: South Central Regional Postsecondary Education Center—Albany

Regional coalitions of educational providers, elected officials, business and industry
representatives and other community leaders have been formed to address issues of
education, workforce, and economic development and coordinate more effectively to meet
employer needs. Kentucky’s Regional Stewardship Program has helped foster these
connections and has established our comprehensive universities as key players, and in some
cases, drivers of economic improvement in their regions.

Despite the expansion of services and programs, the educational challenges in many parts of
the state persist.

Work Group Charge

The charge of the Work Group is to review existing efforts to improve educational opportunity
and student success in each of the public university areas of geographic responsibility, focusing
on key measures, including college readiness, college going rates, degree and certification
attainment levels, employment rates, and per capita income. The workgroup would use the
findings to make recommendations regarding regional approaches to address educational
attainment issues, new or alternative approaches, and a broader and ongoing series of
discussions and potential action steps to help increase educational opportunities and economic
vitality across the state.

Areas of focus for the work group may include:

e The role of regional leadership in facilitating regional planning to increase educational
attainment and improve educational opportunity.

e Areview of strategies and programs in the regions to improve college readiness,
including improving teacher quality, early intervention strategies, transition programs,
student advising and higher education outreach programs.



e The role of technology and distance learning strategies to enhance educational access
and student success.

e The level partnership and collaboration between two and four year providers in target
areas of the state to ensure broad access to degree programs and necessary support
services.

e Student support services and advising to facilitate transfer and increase student success.

e Postsecondary education responsiveness to local/regional workforce demands,
including alignment of degree and certification programs with existing and emerging
employment needs.

e The role of non-public postsecondary education providers and coordination with state
universities and community colleges.

e The effectiveness of the Regional Stewardship Programs in driving increased educational
opportunity and student success.

e Financing mechanisms that encourage educational programs, collaborations and
outreach in underserved regions of the state.

The chair of the working group will be appointed by the Council chair and the group will be
made up of no more than 12-15 members to expedite the process. Representatives of adult
education, K-12, business/community leaders, and campus representatives from the sectors of
research universities, comprehensive universities, public two-year institutions, and
independent institutions should be included in the working group.



Council on Postsecondary Education
Rural Access Work Group

Council on Postsecondary Education
Pam Miller, Chair of the Workgroup & CPE Chair
Bob King, CPE President

House and Senate

David Givens, State Senator
Leslie Combs, State Representative
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Mason Dyer, Vice President, Association of Independent Kentucky Colleges and Universities
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Terry Holliday or representative, Commissioner, Kentucky Department of Education

Terry Tolan, Executive Director, Governor's Office of Early Childhood

Al Cross, Director, UK Institute for Rural Journalism and Community Issues
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Postsecondary Education
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Lee Nimocks, Chief of Staff, CPE
Tammie Clements, Associate, Board Relations
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Changing Course: Ten Years of Tracking Online Education in the United States is the tenth annual
report on the state of online learning among higher education institutions in the United States.
The study is aimed at answering some of the fundamental questions about the nature and extent
of online education.Based on responses from over 2,800 colleges and universities, the report
addresses the following key issues:

* Massive Open Online Courses (MOOCs)

* Are We Heading for Online 2.0?

*Is Online Learning Strategic?

* How Many Students are Learning Online?

* Who offers online?

* Does it Take More Faculty Time and Effort to Teach Online?

* Are Learning Outcomes in Online Comparable to Face-to-Face?
* Has Faculty Acceptance of Online Increased?

* Barriers to Widespread Adoption of Online Learning

The survey analysis is based on a comprehensive sample of active, degree-granting institutions of
higher education in the United States.

PEARSON

$49.99
ISBN 978-0-9840288-3-2
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The cover design is by Mark Favazza (www.favazza.com).
Copyright ©2013 by Babson Survey Research Group and Quahog Research Group, LLC.

Permission is hereby granted for all non-commercial use of this report provided:
* Notification is provided to bsrg@babson.edu, and
*  Proper attribution is included.
Commercial use may also be granted — inquire at bsrg@babson.edu.
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Pearson

Pearson has brought a wide array of experience in higher education to this project and will
be producing an Infographic highlighting the results.

Pearson, the world's leading learning company, has global reach and market-leading
businesses in education, business information and consumer publishing (NYSE: PSO).
Pearson helps people and institutions break through to improved outcomes by providing
innovative print and digital education materials, including personalized learning products
such as MyLab and Mastering, education services including custom publishing, content-
independent platforms including the EQUELLA digital repository, and the Pearson
LearningStudio online learning platform and OpenClass online learning environment.

The Sloan Consortium

The Sloan Consortium (Sloan-C) is a long-time supporter and distributor of the national
online learning reports in this series for the past nine years.

The Sloan Consortium is an institutional and professional leadership organization dedicated
to integrating online education into the mainstream of higher education, helping institutions
and individual educators improve the quality, scale, and breadth of education. Originally
funded by the Alfred P. Sloan Foundation, Sloan-C is now a non-profit, member sustained
organization.

Alfred P. Sloan Foundation

The Alfred P. Sloan Foundation is the founding sponsor of this report series. The authors
wish to thank them for their support for the first eight years of this project.

The Alfred P. Sloan Foundation makes grants in science, technology and the quality of
American life. It's Anytime, Anyplace Learning program seeks to make high quality learning,
education and training available anytime and anywhere.

THE STUDY DESIGN, SURVEY ADMINISTRATION, ANALYSIS AND REPORT PRODUCTION FOR
THIS SERIES OF ONLINE LEARNING SURVEY REPORTS ARE THE SOLE RESPONSIBILITY OF
THE BABSON SURVEY RESEARCH GROUP. NO INDIVIDUAL-LEVEL DATA IS SHARED WITH
PARTNER ORGANIZATIONS.



EXECUTIVE SUMMARY

Changing Course: Ten Years of Tracking Online Education in the United States is the
tenth annual report on the state of online learning in U.S. higher education. The
survey is designed, administered and analyzed by the Babson Survey Research
Group. Data collection is conducted in partnership with the College Board.
This year’s study, like those for the previous nine years, tracks the opinions of
chief academic officers and is aimed at answering fundamental questions about
the nature and extent of online education. Based on responses from more than
2,800 colleges and universities, the study addresses:

Massive Open Online Courses (MOOC:s)

Background: Massive Open Online Courses (MOOCs) have generated a
considerable about of press coverage over the past year. While MOOCs have been
around for a while, the new level of attention may have altered higher education
leader’s perceptions and plans for MOOCs and other online offerings.

The evidence: Only a very small segment of higher education institutions are
now experimenting with MOOCs with a somewhat larger number in the planning
stages. Most institutions remain undecided.

+ Only 2.6 percent of higher education institutions currently have a MOOC,
another 9.4 percent report MOOC:s are in the planning stages.

+ The majority of institutions (55.4%) report they are still undecided about
MOOC s, while under one-third (32.7%) say they have no plans for a MOOC.

+ Academic leaders remain unconvinced that MOOCs represent a sustainable
method for offering online courses, but do believe they provide an important
means for institutions to learn about online pedagogy.

+ Academic leaders are not concerned about MOOC instruction being
accepted in the workplace, but do have concerns that credentials for MOOC
completion will cause confusion about higher education degrees.



Is Online Learning Strategic?

Background: Previous reports in this series noted the proportion of institutions that
see online education as a critical component of their long-term strategy has shown small
by steady increases over time. Does this trend continue for 2012?

The evidence: When this report series began in 2002, less than one-half of all
higher education institutions reported online education was critical to their long-
term strategy. That number is now close to seventy percent.

+ The proportion of chief academic leaders that say online learning is critical to
their long-term strategy is now at 69.1 percent — the highest it has been for
this ten-year period.

+ Likewise, the proportion of institutions reporting online education is not
critical to their long-term strategy has dropped to a new low of | 1.2 percent.

How Many Students are Learning Online!?

Background: For every year of this report series online enrollments have increased
at rates far in excess of those of overall higher education. The question has always
been at what point will we see online enrollment begin to plateau? Overall enroliments
for higher education dipped this year for the first time in years — will this translate into a
slowing for online as well?

The evidence: The number of additional students taking at least one online
course grew as much this year as it did last year.

+ The number of students taking at least one online course increased by over
570,000 to a new total of 6.7 million.

+ The online enrollment growth rate of 9.3 percent is the lowest recorded in
this report series.

+ The proportion of all students taking at least one online course is at an all-
time high of 32.0 percent.



Does it Take More Faculty Time and Effort to Teach Online?

Background: An earlier finding of this report series was, contrary to some
expectations, teaching an online course requires more time and effort from faculty than
teaching a face-to-face course. Is this still the case?

The evidence: The perception of academic leaders of the relative effort for
faculty to teach an online course has shown little change over the past six years.

+ The percent of academic leaders that believe it takes more faculty time and
effort to teach online has increased from 41.4 percent in 2006 to 44.6
percent this year.

+  Private for-profit institutions are the lone group whose level of agreement
has dropped (from 31.6 percent in 2006 to 24.2 percent in 2012).

Are Learning Outcomes in Online Comparable to Face-to-Face!?

Background: The reports in this series have consistently found most chief academic
officers rate the learning outcomes for online education “as good as or better” than
those for face-to-face instruction, but a consistent minority consider online to be inferior.
Do academic leaders still hold the same opinion, given the continued growth in the
numbers of online students?

The evidence: The 2012 results show some small improvements in the
perception of the relative quality of online instruction as compared to face-to-
face.

+ In the first report of this series in 2003, 57.2 percent of academic leaders
rated the learning outcomes in online education as the same or superior to
those in face-to-face. That number is now 77.0 percent.

+ A minority (23.0%) of academic leaders continue to believe the learning
outcomes for online education are inferior to those of face-to-face instruction.

+ Academic leaders at institutions with online offerings have a much more
favorable opinion of the relative learning outcomes for online courses than
do those at institutions with no online offerings.



Has Faculty Acceptance of Online Increased?

Background: For the past nine years no more than one-third of chief academic
officers report that their faculty accept the value and legitimacy of online education.

The evidence: While the number of programs and courses online continue to
grow, the perception of chief academic officers of the acceptance of this learning
modality by faculty has decreased in the most recent year.

+ Only 30.2 percent of chief academic officers believe their faculty accept the
value and legitimacy of online education. This rate is lower than the rate
recorded in 2004.

+ Chief academic officers at institutions with fully online programs have the
most positive view of their faculty acceptance, but even for them the
proportion agreeing is less than a majority (38.4 percent).

Barriers to Widespread Adoption of Online Learning

Background: While the majority of academic leader cite online education as critical
for their long-term strategy, they also continue to express concerns about a number of
barriers that will impact the growth on online.

The evidence: In addition to the lack of faculty acceptance, covered elsewhere
in this report, academic leaders express concerns about the need for more
discipline on the part of online students and lower retention rates.

+ The proportion of academic leaders who cite the need for more discipline on
the part of online students as a barrier has increased from just over 80
percent in 2007 to 88.8 percent in 2012.

+ The perception of a majority of chief academic officers at all types of
institutions is lower retention rates for online courses remain a barrier to
the growth of online instruction.

+ The proportion of academic leaders who believe a lack of acceptance of
online degrees by potential employers is a barrier has remained at just over
40 percent.



WHAT IS ONLINE LEARNING?

The focus of this report is online education. To ensure consistency the same
definitions have been used for al ten years of these national reports. These
definitions were presented to the respondents at the beginning of the survey and
then repeated in the body of individual questions where appropriate.

Online courses are those in which at least 80 percent of the course content is
delivered online. Face-to-face instruction includes courses in which zero to 29
percent of the content is delivered online; this category includes both traditional
and web facilitated courses. The remaining alternative, blended (sometimes
called hybrid) instruction has between 30 and 80 percent of the course content
delivered online. While the survey asked respondents for information on all
types of courses, the current report is devoted to only online learning.

While there is considerable diversity among course delivery methods used by
individual instructors, the following is presented to illustrate the prototypical
course classifications used in this study.

0%

| to 29%

30 to 79%

80+%

Course where no online technology used — content is

Traditional . . -
delivered in writing or orally.

Course that uses web-based technology to facilitate

what is essentially a face-to-face course. May use a

Web Facilitated 4 Y

course management system (CMS) or web pages to

post the syllabus and assignments.

Course that blends online and face-to-face delivery.
Substantial proportion of the content is delivered
Blended/Hybrid online, typically uses online discussions, and typically
has a reduced number of
face-to-face meetings.

Onli A course where most or all of the content is delivered
nline . . :
online. Typically have no face-to-face meetings.

Schools may offer online learning in a variety of ways. The survey asked
respondents to characterize their face-to-face, blended, and online learning by
the level of the course (undergraduate, graduate, non-credit, etc.). Similarly,
respondents were asked to characterize their face-to-face, blended, and online
program offerings by level and discipline.



SURVEY FINDINGS

Massive Open Online Courses (MOOC:s)

Plans for MOOCs - 2012
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Over the last year we have seen the growth in MOOC:s with the creation of non-

profit organizations (Mitx, Edx) or for-profit commercial entities (Coursera,
Udacity) partnering with multiple institutions and
creating an online platform for course enrollment
and distribution. Although the concept of
Massive Open Online Courses has been around
for some time, and the term MOOC was coined
in 2008 by Dan Barwick!, this year’s survey finds

®No Plans only 2.6 percent report they currently offer
MOOC s and slightly less than ten percent (9.4%)

B Not Decided o .
ot =ec?®? " have plans to offer them. An additional one-third

# Planning of all institutions report they have no plans for
adding MOOC:s (32.7%), leaving the bulk of all
“Have institutions (55.4%) still undecided. Matching the

pattern of offerings of online courses and
programs over the last ten years, it is the public
universities that currently have the higher rates of
offering MOOC:s (4.7%) and the private, for profit
schools are most likely to be in the planning stages (15.0%).

When examined by Carnegie classification, it is the research universities (Doctoral/
Research institutions) that are in the lead. They are almost twice as likely to be
offering MOOC:s or planning to offer MOOCs (9.8% vs. the next highest of 4.5%
for Specialized institutions in offerings and 21.4% vs. the next highest of 11.8% for
Master’s level institutions for planning).

Plans for MOOCGCs - 2012
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! Barwick, Daniel W.. "Views: Does Class Size Matter?". Inside Higher Ed. Retrieved October 3, 201 1.
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There is also a relationship between the size of the institution and whether or
not they have or are planning on a MOOC. The largest schools (15000+ total
students) have a higher rate of offering MOOCs (8.9%) and over twenty percent
(21.4%) are in the planning stage.

Although the planning of MOOC:s appears to follow the same pattern of
adoption as for online courses and programs, it is the institutions with no
current online offerings that have taken an early lead in actually offering MOOC:s.
Paradoxically, these are the type of institutions that are also in the majority of
schools that are not planning to ever offer MOOC:s. Institutions with online
courses and full programs are in the majority of schools planning to offer
MOOCs (13.2% vs. 4.0% vs. 3.2%).

Plans for MOOCGCs - 2012
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Among those institutions that are planning or currently offering MOOCs, over
half (50.2%) in the planning stage intend to work or partner with an outside
organization to offer their MOOCGCs. This is a greater proportion planning to
work with others than among those that already have a MOOC (37.0%).

Percent Working with Others on a MOOC - 2012

Planning to Add a MOOC Currently Have a MOOC

Chief academic officer’s opinions about the sustainability, scalability, and
acceptance of MOOC:s in higher education are diverse. Responses on these
issues show many institutions are still on the sidelines with a “Neutral” response.



Overall, academic leaders are split in their opinions about MOOC:s as a sustainable
method for offering courses with 27.8 percent agreeing, 27.0 percent disagreeing,
and most Chief Academic Officers (45.2%) neutral. However, almost twice as
many respondents who will not be adding any MOOC:s (39.7%) believe MOOCs
are not a sustainable method than those institutions that are undecided (21.5%) or
in the planning stages (18.1%) with those already offering MOOC:s at 21.7 percent.
It is somewhat surprising that chief academic officers at public institutions, with the
highest percent of institutions already offering MOOC:s, also represent the highest
percent of institutions believing MOOC:s are not a sustainable method for offering
courses. The opinions of the sustainability by Carnegie classification shows
Baccalaureate institutions have the highest level of disagreement. However, among
all types of institutions, “Neutral” is the modal opinion.

MOOCs Are a Sustainable Method for Offering Courses - 2012
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Whether or not an institution already offers online courses and/or full programs
does influence the opinion of MOOC:s as a sustainable method. While the modal
response continued to be “Neutral,” only 18.5 percent of institutions with no
online offerings agreed MOOCs were sustainable compared to 30.7 percent of
institutions with online courses and 28.7 percent for institutions with online
courses and full programs.
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There is relatively high level of agreement among chief academic officers that
MOOC s represent an important way for institutions to learn about online
pedagogy. Less than 20% of all institutions disagree with this statement and this
is also seen when examined by type of institution (Private for-profit, Private
nonprofit, or Public). There are some changes in the distribution of opinions
when Carnegie classification is used to divide the respondents. Chief academic
officers in Baccalaureate and Masters-level institutions are more likely to disagree
that MOOC:s are important for learning about online pedagogy (22.0% and
22.9%, respectively, and Doctoral/Research institutions are most likely to agree
(60.0%). Here again, schools with no online offerings are the least likely to see
MOOC:s as pedagogically important (40.6%).

MOOCs Are Important for Institutions to Learn About Online
Pedagogy - 2012
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Do MOQOC:s help us understand the scalability and demand for online courses?
Academic leaders at institutions that offer online courses and/or fully online
programs overwhelmingly agree they do (60.0% with online courses or full
programs and 57.8% of institutions with online courses) but only 42.2 percent of
those at institutions with no online presence agree. Less than half the private
for-profit institutions agree with the statement (47.4%), perhaps because they are
already deeply entrenched in offering online courses and programs and do not
see the gain from entering this (free) market.
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It is interesting that only a minority of chief academic officers believe MOOCs
have the potential to attract potential students to their institutions (43.5%
overall). Given this response, it may be surprising that institutions are entering
this type of course offering at all. Perhaps they are taking the longer view and
see this as an alternative revenue stream for the future or as a way to build their
institution’s brand awareness. Even schools with fully online programs have only
a slim majority (50.4% agreeing) that believe students will be attracted to an
institution based on enrollment in a MOOC. When examined by size of
institution, some differences are evident. The largest schools agree MOOCs may
attract students (59.6%) but there is no clear pattern by size among the smaller
schools. Only the respondents of mid-size schools (3,000 — 7,500) also have a
majority who agree (57.7%).

MOOCs Can be Used to Attract Potential Students - 2012
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A small majority of chief academic officers agree MOOC:s are good for students
to determine if online instruction is appropriate for them, with an equal number
either neutral or disagreeing (50.6% agree vs. 30.9% neutral and 18.6% disagree).
These percentages are relatively consistent across type of school and Carnegie
classification but the responses show some differences by size of institution and
presence in online offerings. Smaller and mid-sized institutions are more likely to
believe MOOC:s offer a way for students to determine if online instruction is
appropriate while the largest institutions disagree. Possibly because the larger
institutions already offer many online courses and programs, these institutions
believe their students are already familiar with online instruction. However,
respondents from schools with online courses or both courses and programs
show a higher percent of agreement than schools with no online presence
(53.4%, 50.7% and 41.7%, respectively).

MOOC:s are Good for Students to Determine if Online Instruction is Appropriate - 2012

Under 1500 1500 - 2999 3000 - 7499 7500 - 14999 15000+

Agree 50.7% 52.5% 53.0% 44.1% 45.9%
Neutral 33.5% 31.9% 27.5% 27.1% 24.9%
Disagree 15.9% 15.5% 19.5% 28.8% 29.2%
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With respect to the acceptance of MOOC coursework in the workplace, only a
minority of respondents do not believe this coursework will be accepted. Here
again, it is the chief academic officers at schools with no online offerings that
show the largest percent agreement that MOOC instruction will not be accepted
(30.3% vs. 17.7% for schools with online courses and 17.0% for schools with
online courses and programs).

MOOC Instruction Will Not be
Accepted in the Workplace - 2012
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Not surprisingly, many respondents for all types and sizes of schools believe
credentials for MOOC completion will cause confusion about higher education
degrees (55.2% overall). Schools having no online courses show the highest
agreement (67.0%) followed by Baccalaureate institutions with 62.4 percent,
Doctoral/Research universities with 60.9 percent, and private, for-profit schools
with 57.7 percent agreeing MOOC credentials will cause confusion about higher
education degrees. A majority of every group of academic leaders agree that
credentials for MOC completion will cause confusion.

Percent Agreeing: Credentials for MOOC Completion Will
Cause Confusion - 2012
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Are We Heading for Online 2.0?

Are MOOC:s the next paradigm for online education? Will we now begin to see
a rethinking of online course structure and delivery? To explore the readiness
of institutions to evolve their online, chief academic officers at institutions with
online offerings were asked to rate their institution’s potential. The academic
leaders were queried as to how they would rate their own institution versus
others on the ability to scale their online offerings and their ability to harness
online technology to develop new and innovative courses.

Approximately one-third of chief academic officers at institutions with online
offerings currently believe their institution is Above Average or Somewhat Above
Average in their ability to scale their online offerings (34.7%) or to use online
technology to develop innovative new courses (32.6%).

Rank: Ability to Scale Our Online Rank: Use Online Technology to
Offerings - 2012 Develop Innovative New Courses -
2012

B Above Average B Above Average
B Somewhat ¥ Somewhat
Above Average Above Average
A & = Average
verage
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Larger institutions (as measured by total enrollment) see themselves in a better
position to scale their online offerings. Over forty-five percent of institutions
with 7,500 or more total students rank themselves as Above Average or Somewhat
Above Average in their ability to scale their online offerings. This compares to
only about thirty percent of the smaller institutions (under 3,000 total
enrolments) that rank themselves thus.

Rank: Ability to Scale Our Online Offerings - 2012
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Larger institutions also see themselves in a better position to develop innovative new
courses. Nearly forty-five percent of institutions with 7,500 or more total students
rank themselves as Above Average or Somewhat Above Average on this dimension.

Rank: Use Online Technology to Develop Innovative New
Courses - 2012
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When examined by Carnegie classification, it is the two-year Associates
institutions that believe themselves to be in the lead to scale their offerings and
the Doctoral/Research that feel they are best prepared to develop innovative
new courses.

Rank: Ability to Scale Our Online Offerings - 2012
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Is Online Learning Strategic?
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When this report series began in 2002, less than one-half of all higher education
institutions reported online education was critical to their long-term strategy.
That number is now close to seventy percent. After remaining steady for a
number of years, the proportion of chief academic officers reporting online
education is critical to their institution’s long-term strategy displayed small
increases for each of the previous three years - a trend that continues this year.
The percentage of institutions that agree “Online education is critical to the long-
term strategy of my institution” reached its highest level in 2012 (69.1%). The
percent disagreeing has held steady at just over ten percent for all ten years of
the survey.

Online Education is Critical to the Long-term Strategy of my Institution —
Fall 2002 to Fall 2012
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As noted in previous reports, not all institutions that profess to believe online
education is critical also include online as a component of their strategic plan.
There has been a consistent “gap” between those who profess online is critical
and those that have specifically included online within their strategic plan. This
year is no different — just over sixty percent of those institutions with full online
programs say online significantly represented in their strategic plan. Among
those with only online courses, the number is even lower (30.4%).

Percent Agreeing: Online Education is Significantly Represented in
My Institution's Formal Strategic Plan

Online Courses and full programs Online Courses only



How Many Students are Learning Online!?

For years the number of postsecondary students in the United States has
increased — driven by both demographics (the increasing number of persons
graduating from high school) and economic factors (where bad economic times
are often good for higher education enrollments). However, higher education
made news this year when it was reported that the total number of students
enrolled at U.S. higher education institutions had actually dropped2.

In the face of the softening in the growth of overall enrollments the number of
students taking at least one online course continued to increase at a robust rate.
There were 572,000 more online students in fall 201 | than in fall 2010 for a new
total of 6.7 million students taking at least one online course. This is a slightly
larger numeric increase as seen for fall 2009 to fall 2010. It also is very close to
the average increase seen for each of the last nine periods (which produced an
average growth of 568,000 students per year).

Total and Online Enroliment in Degree-granting Postsecondary Institutions — Fall 2002 through Fall
2011

Online

Students Enrollment Online

Annual Taking at Increase Annual Enrollment

Growth Rate Least One over Growth Rate | as a Percent
Total Total Online Previous Online of Total

Enrollment Enrollment Course Year Enrollment Enrollment

Fall 2002 16,611,710 NA 1,602,970 NA NA 9.6%

Fall 2003 16,911,481 1.8% 1,971,397 368,427 23.0% 11.7%
Fall 2004 17,272,043 2.1% 2,329,783 358,386 18.2% 13.5%
Fall 2005 17,487,481 1.2% 3,180,050 850,267 36.5% 18.2%
Fall 2006 17,758,872 1.6% 3,488,381 308,331 9.7% 19.6%
Fall 2007 18,248,133 2.8% 3,938,111 449,730 12.9% 21.6%
Fall 2008 19,102,811 4.7% 4,606,353 668,242 16.9% 24.1%
Fall 2009 20,427,711 6.9% 5,579,022 972,669 21.1% 27.3%
Fall 2010 21,016,126 2.9% 6,142,280 563,258 10.1% 29.2%
Fall 201 | 20,994,113 -0.1% 6,714,792 572,512 9.3% 32.0%

2 Beckie Supiano, “College Enrollment Dropped Last Year, Preliminary Data Show”, The Chronicle of Higher Education, October 9,
2012.



While the absolute number of additional students taking online courses continues
to increase at rates similar to previous years, the percentage growth that this
represents is lower because the growth is now on a much larger base. The most
recent estimate, for fall 201 I, shows an increase of 9.3 percent in the number of
students taking at least one online course, which is the lowest rate of growth
observed over the study time period. While the growth rate may be slowing, it
is still well in excess of the growth of the overall higher education student body.
The increase from 1.6 million students taking at least one online course in fall
2002 to the 6.7 million for fall 201 | represents a compound annual growth rate
of 17.3 percent. For comparison, the overall higher education student body has
grown at an annual rate of 2.6 percent during this same period — from 16.6
million in fall 2002 to 21.0 million for fall 201 13.

Total and Online Enrollment in Degree-granting Postsecondary
Institutions: Fall 2002 - Fall 201 |
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Last year this report speculated the slower rate of growth in the number of
students taking at least one online course might have been the first sign that the
upward rise in online enrollments was approaching a plateau. The results this
year show that while the growth rate may be slowing, there has been no drop in
the numeric increase in the number of online students. And, while lower than
previous years, a growth rate approaching ten percent on the larger current base
of students is still substantial. A plateau for online enrollments may be
approaching, but there is no evidence that it has yet arrived.

Projections of Education Statistics to 2020, National Center for Education Statistics
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The proportion of higher education students taking at least one online course
now stands at 32 percent. For comparison, the first year of this study (fall 2003)
found slightly less than ten percent of all higher education students were taking at
least one online course. The proportion has continued its steady increase almost
linearly over this ten-year time span+.

Online Enrollment as a Percent of Total Enroliment: Fall 2002 -
Fall 201 |
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4 . . .
Note the percentage of students taking at least one online course has been recalculated as compared to previous reports to reflect
revised overall enrollment numbers from the National Center for Educational Statistics.



Who Offers Online?

The first report in this series measured at total of 1.6 million higher education
students in fall 2002 who were taking at least one of their courses online. Every
year since then that number has shown a substantial increase. What is producing
this growth — is it due to institutions that had no online offerings in 2002 entering
the online market, does it come from those pioneering institutions that have
continued to grow the size of their offerings over time, or does it come from the
for for-profit sector growing their institutions?

Even ten years ago the vast majority (71.7%) of higher education institutions had
some form of online offering, leaving only 28.3 percent without any online. The
number of institutions with no online has dropped to less half this value for 2012
(13.5% with no online offerings in 2012). A major change has also occurred in the
nature of the online offerings — a far larger proportion of higher education
institutions have moved from offering only online courses to providing complete
online programs (62.4% in 2012 as compared to 34.5% in 2002).

Type of Online Offerings - 2002

B Online Courses
and Full Programs

H Online Courses
Only

¥ No offerings

Type of Online Offerings - 2012

B Online Courses and
Full Programs

H Online Courses
Only

¥ No offerings
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In what type of institutions has this change occurred? Virtually all public
institutions had online offerings in 2002, so the overall growth in the number for
2012 was small. One big change for these schools was the big gain in the
proportion whose online offerings now include complete online programs (48.9%
in 2002 and 70.6% in 2012). The number of private nonprofit institutions with
online offerings had the greatest increase, with a doubling of the proportion with
full online programs (from 22.1% in 2002 to 48.4% in 2012).

Type of Online Offerings - 2002 and 2012
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Because almost all higher education institutions were already offering some form
of online in the fall of 2002 the growth in online enrollments could not have
come from an influx of new schools with online offerings. While there were a
number of colleges and universities with online in 2012 that did not have these
offerings in 2002, they are among the very smallest institutions (less than 1500
total enrollments), and thus did not have any major impact on the overall online
enrollment totals. The continued growth in online enrollments has come from
the transition of institutions with only a few online courses moving to offer fully
online programs, and from institutions with online programs expanding their
offerings and building their enroliments.
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Does it Take More Faculty Time and Effort to Teach Online?

Even in the pre-MOQOC days, one of the hopes for online education was that it
might be a more efficient means for delivering education. The theory was that
faculty could teach far more students by taking advantage of the new technology.
However, before the advent of MOOC:s, the prototypical online course in U.S.
higher education over the past decade has not been structured to provide large
increases in efficiency. Most online courses are very similar in design to existing
face-to-face courses. These courses typically run on the same semester
schedule, cover the same corpus of material, represent the same number of
credit hours, and are led by a single faculty member who is directly interacting
with his or her students.

One result of building online courses that mirror the existing face-to-face
framework has been they place additional demands on the faculty that teach
them. Academic leaders are well aware of this — they report they believe it takes
more time and effort for a faculty member to teach on online courses than to
teach a corresponding face-to-face course. In 2006 40.7 percent of academic
leaders reported they believed that it required more faculty time and effort to
teach an online course. Six years later the belief is held even more strongly — the
most recent results show 44.6 percent of chief academic officers now report this
to be the case, with only 9.7 percent disagreeing.

It Takes More Faculty Time and Effort
to Teach an Online CourseThan a
Face-to-Face Course - 2012

B Agree
B Neutral

E Disagree
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Those academic leaders with greater exposure to online teaching are more likely
to report it takes more time and effort to teach online. Academic leaders at
institutions that do not have any online offerings (and can therefore be assumed
to have less direct evidence of the level of effort required) do hold a somewhat
more positive view. Eighteen percent of these leaders disagree that it takes
more time and effort (as compared to 9.7 percent for the overall sample).

One group of institutions, those that are for-profit, display a very different trend
from other colleges and universities. While more public institutions (55.2% in
2012 compared to 44.8% in 2006) and nonprofit institutions (45.3% in 2012
compared to 41.4% in 2006) now agree it takes more time and effort for faculty
to teach online courses, the results for for-profit institutions have moved in the
other direction. In 2006 for-profit institutions had a level of agreement (31.6%)
that was already significantly lower than those for other types of institutions.
While the level of agreement to this statement for pubic and nonprofit
institutions increased between 2006 and 2012, it decreased at for-profit
institutions. The percent of academic leaders at for-profit institutions agreeing it
takes more time and effort to teach online courses had dropped from 31.6
percent in 2006 to only 24.2 percent for 2012.

Percent Agreeing it Takes More Faculty Time and Effort to Teach
an Online Course - 2006 and 2012

Private for-profit Private nonprofit Public

H2006 ®2012

It may be that for-profit institutions have invested heavily in online learning —
basing much of their growth on building online programs. By building online
courses from scratch, and designing them to be taught by a large number of
(perhaps adjunct) faculty, they may have better optimized the level of effort that
will be required.
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Are Learning Outcomes in Online Comparable to Face-to-Face!?
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The view that online education is “just as good as” face-to-face instruction is
decidedly mixed. The period of 2003 through 2009 displayed a small decrease in
the proportion of chief academic officers reporting the learning outcomes for
online education were Inferior or Somewhat Inferior to those for comparable face-
to-face courses. This proportion then held relatively steady between 2009 and
2011. Results for 2012 show a substantial improvement in the opinion of
academic leaders on the relative quality of the learning outcomes for online
education. The percent reporting that outcomes are Inferior or Somewhat Inferior
dropped from 32.4 percent in 201 | to only 23.0 percent for 2012. Much of this
drop was among those saying online learning was Inferior.

Proportion Reporting Learning Outcomes in Online
Education as Inferior Compared to Face-to-face: 2003 - 2012

B Somewhat inferior

I I I B |

While there has been a recent increase in the proportion of academic leaders that
have a positive view of the relative quality of the learning outcomes for online
courses as compared to comparable face-to-face courses, there remains a sizable
minority that continue to see online as inferior. Over three-quarters of academic
leaders believe online is “just as good as” or better. However, this means almost
one-quarter of all academic leaders polled continue to believe the learning
outcomes for online courses are inferior to those for face-to-face instruction.
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A consistent finding over the ten years of these reports is the strong positive
relationship of academic leaders at institutions with online offerings also holding a
more favorable opinion of the learning outcomes for online education. Results
for 2012 continue this trend — chief academic officers at institutions without any
online offerings are five times as likely as those at institution with fully online
programs to report online learning outcomes are Inferior or Somewhat Inferior to
those for comparable face-to-face courses. It continues to be the case that the
more extensive the online offerings at an institution, the more positive their
leaders rate the relative quality of online learning outcomes.

Proportion Reporting Learning Outcomes in Online
Education as Inferior Compared to Face-to-face: 2012
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It remains unclear, however, if it is that institutions with a positive opinion
towards online are more likely to implement online courses, or if it is that
institutions with experience with online develop a more positive attitude as their
experience grows. Regardless of the causal order, is remains clear academic
leaders at institutions with online offerings have a much more favorable opinion
of the learning outcomes in online courses and programs than those at
institutions without online offerings.

It is important to understand that chief academic officers are reporting their
personal perceptions about the relative quality of online and face-to-face instruction.
In some cases these academic leaders may be basing their opinions on detailed
analysis of the offerings at their own institutions. For others the opinion may only
be based conversations with peers, what they have read in the press, or any
number of other sources. The question arises; do institutions with online offerings
believe they have good means of accessing the quality of their offerings?
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To examine that question, academic leaders were asked if they agreed with the
statement that “My institution has good tools in place to assess the quality of
online instruction” as well as a similar question directed at in-person instruction.
Roughly two-thirds of the academic leaders agreed they have good tools in place
to assess instructional quality, with the single exception of leaders at institutions
that offer only online courses and not fully online programs, where less than one-
half agree they have good tools to assess their online instruction.

My Institution Has Good Tools in Place to Assess the Quality of...

Institution Offers Online Courses

In-person
Instruction

Institution Offers Online Programs
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Online
Instruction
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Chief academic officers are more positive about their institution’s ability to assess
instructional quality than are either academic technology administrators or
teaching faculty. Compared to the results from a representative national survey
of teaching faculty and academic technology administrators® shows academic
leaders to be ten to twenty percent more likely to agree or strongly agree that
their institution has good tools to assess in-person instruction. They are also
more positive about their institutions tools to assess online instruction — where
faculty members (especially those with no online teaching responsibilities) are far
more pessimistic.

My Institution Has Good Tools in Place to Assess the Quality of...
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5 Allen, |. Elaine, Jeff Seaman with Doug Lederman and Scott Jaschik, Conflicted: Faculty and Online Education, 2012, Inside Higher Ed,
Babson Survey Research Group, 2012
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Has Faculty Acceptance of Online Increased?

An important concern for those advocating online education has been the
continued resistance among many faculty members. Results for 2012 show chief
academic officers reported a slight decrease in faculty acceptance of online
instruction compared to the results reported for 201 1. Between 2002, when
this question was first asked, and 2007 the proportion of institutions reporting
their faculty accept the value and legitimacy of online education increased barely
six percentage points. This was followed by a small drop in 2009, an increase in
2011, and the latest drop. The proportion of academic leaders that report their
faculty accept the value and legitimacy of online education is once again at the
same level it was for 2004.

Faculty at My School Accept the Value and Legitimacy of Online Education — Fall 2002 to Fall

2012

Agree 27.6% 30.4% 27.6% 32.9% 33.5% 30.9% 32.0% 30.2%
Neutral 65.1% 59.3% 57.8% 56.1% 51.9% 51.8% 56.5% 57.2%
Disagree 27.6% 10.3% 14.7% 11.0% 14.6% 17.3% 11.4% 12.6%

The perceived acceptance rate by faculty varies widely between colleges and
universities with online offerings and those without such offerings. Only about
ten percent of chief academic officers at institutions with no online offering
report their faculty accept the value and legitimacy of online education. About
one-fifth (20.4% in 201 | and 18.6% in 2012) of academic leaders at institutions
that offer online courses but not fully online programs report their faculty accept
online education. Even among those institutions with full online programs less
than a majority (43.9% in 201 | and 38.4% in 2012) of chief academic officers say
their faculty fully accept online education. The perceived level of acceptance has
decreased over the past year at all three types of institutions.

Faculty at My School Accept the Value and Legitimacy of
Online Education - Fall 2011 and Fall 2012
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Not only do academic leaders have continuing concerns about the level of faculty
acceptance of online, they also believe faculty acceptance is critical. When asked
about the lack of acceptance of online instruction by faculty was an important
barrier to the widespread adoption of online education, a large majority rated it
as Important or Very Important. Fully one-quarter (25.6%) reported this was a
Very Important barrier, while an additional 41.2 percent said it was Important.

Lack of Acceptance of Online Instruction by
Faculty as a Barrier to to the Growth of
Online Instruction - 2012

B Very Important
B |mportant
E Somewhat

Important

5 Not Important

Between 2007 and 2012 the level of concern among chief academic officers that
the lack of acceptance of online by faculty represents a barrier to the widespread
adoption of online has seen a slight increase. The total reporting it as Important
or Very Important grew from 61.1 percent in 2007 to 66.8 percent by 2012.

Lack of Acceptance of Online Instruction by Faculty as a Barrier to
the Growth of Online Instruction - 2007 and 2012

= = =

2007 2012
B |mportant ™ Very Important
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Barriers to Widespread Adoption of Online Learning
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The online learning reports in this series track the opinions of chief academic
officers, knowing they have the primary responsibility for the conduct and
planning of each school’s academic offerings. While these academic leaders are
often very positive about online education, with increasing numbers reporting
online is critical for their institutions’ long-term strategy and steadily growing
online enrolments, they do harbor a number of concerns. Concerns with the
quality of the learning outcomes for online education and the additional faculty
time and effort online requires are discussed elsewhere in this report.

One additional area of concern for academic leaders is their belief online learning
may not be appropriate for all students. In 2007 just over 80 percent reported
“Students need more discipline to succeed in online courses” as an Important or a
Very Important barrier to the widespread adoption of online education.
Experience with online education has only strengthened this view — the
proportion of academic leaders who report “Students need more discipline to
succeed in online courses” is an Important or a Very Important has increased to
88.8 percent for 2012.

The pattern of agreement has changed over time, with much larger numbers of
public and private nonprofit institutions now agreeing online students need more
discipline to succeed. Examining the proportion of academic leaders that cite this
as a Very Important barrier shows increases of over 10 percentage points for both
public (38.0% in 2007 to 50.8% in 2012) and private nonprofit (30.1% to 43.5%)
institutions. Leaders of for-profit institutions were much stronger in their belief
in 2007, and show a small drop in their level of concern for 2012 (54.6% to
49.7%). Their rates are now much more similar to their compatriots at the
other types of institutions.

Students Need More Discipline to Succeed in Online Courses
(% Very Important) 2007 and 2012

Public Private nonprofit Private for-profit

H2007 ®2012

29



A continuing concern among academic leaders at all types of institutions has been
their belief lower retention rates in online courses are a barrier to the growth of
online instruction. This was noted as an Important or a Very Important barrier by
over half (56.1%) of chief academic officers in 2007. This proportion increased by
an additional five percentage points the next year (61.9% for 2008). The results for
2012 show another increase — nearly three-quarters (73.5%) now rate lower
retention rates for online courses as an Important or a Very Important barrier.

Lower Retention Rates in Online Courses as a Barrierto the
Growth of Online Instruction - 2007,2008, and 2012
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The increased level of concern with retention rates for online courses occurs
across all types of institutions, with the greatest concerns coming among the for-
profits. In 2008 just under three-quarters (74.9%) of for-profit institutions rated
lower retention rates as an Important or a Very Important barrier. For 2012 it is
now nearly ninety percent (89.7%). Public and nonprofit institutions have also
registered increases in the proportion reporting retention rates as a barrier, but
their numbers continue to be somewhat lower than those of the for-profits.

Lower Retention Rates in Online Courses as a Barrier to the
Growth of Online Instruction - 2008 and 2012
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One potential barrier that has changed very little is the level of concern among
chief academic leaders about the potential lack of acceptance of online education
by potential employers. The proportion reporting this as an Important or a Very
Important barrier has remained consistent over the years at around forty percent.
There was a very small increase between 2007 and 2008, and with the 2012
results being almost exactly the same as those for 2008.

Lack of Acceptance of Online Education by Potential Employers as
a Barrier to the Growth of Online Instruction - 2007,2008, and 2012

2007 2008 2012
B |mportant ™ Very Important
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SURVEY METHODOLOGY

The sample for this analysis is comprised of all active, degree-granting institutions
of higher education in the United States.

The data for this report is collected by both the Babson Survey Research Group
and by the College Boardé. The College Board includes questions for this study
as part of its extensive data collection effort for its Annual Survey of Colleges.
Babson Survey Research Group and the College Board coordinate survey
instruments and sample outreach; each respondent institution receives identically
worded questions, and those that have responded to one survey are not asked
to respond to the same questions on the other.

All sample schools were sent an invitation email and reminders, inviting their
participation and assuring them that no individual responses would be released.
All survey respondents were promised they would be notified when the report
was released and would receive a free copy.

The sample universe contains 4,527 institutions; a total of 2,820 responses were
included in the analysis, representing 62.3 percent of the sample universe.
Because non-responding institutions are predominately those with the smallest
enrollments, the institutions included in the analysis represents 83.3 percent of
higher education enrollments. The 2012 responses were merged with the data
from the previous survey years (994 responses in 2003, 1,170 in 2004, 1,025 in
2005, 2,251 in 2006, 2,504 in 2007, 2,577 in 2008, 2,590 in 2009, 2,583 in 2010
and 2,512 in 201 1) for examination of changes over time.

Institutional descriptive data come from the College Board Annual Survey of
Colleges and from the National Center for Educational Statistics’ IPEDS database.
After the data were compiled and merged with the College Board Annual
College Survey and IPEDS database, responders and nonresponders were
compared to create weights, if necessary, to ensure that the survey results
reflected the characteristics of the entire population of schools. The responses
are compared for 35 unique categories based on the 2010 Carnegie Classification
of Institutions of Higher Education. These weights provide a small adjustment to
the results allowing for inferences to be made about the entire population of
active, degree-granting institutions of higher education in the United States.

é Portions of the data used for this report was collected by The College Board as part of the Annual Survey of Colleges and is
Copyright © 2011-2012 The College Board.
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TABLES

Massive Open Online Courses (MOOC:s)

PLANS FOR MOOCs - 2012

Will Not be Adding a MOOC 32.7%

Not Yet Decided About a MOOC  55.4%

Planning to Add MOOC Offering(s) 9.4%

Have MOOC Offering(s) 2.6%

PLANS FORMOOCs -2012

Specialized Associates Baccalaureate

Will Not be Adding a MOOC 39.5% 29.5% 38.8%
Not Yet Decided About a MOOC 49.2% 59.2% 54.7%
Planning to Add MOOC Offering(s) 6.8% 10.4% 4.3%
Have MOOC Offering(s) 4.5% 9% 2.2%

PLANS FOR MOOCs -2012
Online Courses and Full

Masters
34.1%
50.3%
11.8%

3.7%

Programs Online Courses Only
Will Not be Adding a MOOC 25.6% 41.0%
Not Yet Decided About a MOOC 58.7% 53.0%
Planning to Add MOOC Offering(s) 13.2% 4.0%
Have MOOC Offering(s) 2.6% 2.0%

WORKING WITH OTHERS ON A MOOC -2012

Planning to Add a MOOC  Currently Have a MOOC
50.2% 37.0%

MOOCSs ARE A SUSTAINABLE METHOD FOR OFFERING COURSES

Specialized Associates Baccalaureate Masters
Agree 23.7% 29.2% 19.1% 29.0%
Neutral 53.7% 46.9% 41.6% 40.7%
Disagree 22.6% 24.0% 39.3% 30.4%
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16.7%
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47.5%
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MOOCSs ARE IMPORTANT FOR INSTITUTIONS TO LEARN ABOUT ONLINE
PEDAGOGY - 2012

Doctoral/

Specialized Associates Baccalaureate Masters Research
Agree 48.8% 44.2% 49.2% 50.9% 60.6%
Neutral 34.8% 36.4% 28.8% 26.1% 24.5%
Disagree 16.5% 19.4% 22.0% 22.9% 14.9%

MOOCs CAN BE USED TO ATTRACT POTENTIAL STUDENTS - 2012
Under 1500 1500 -2999 3000-7499 7500- 14999 15000+

Agree 35.6% 41.6% 57.7% 39.1% 59.6%
Neutral 41.2% 34.0% 24.9% 37.6% 23.1%
Disagree 23.2% 24.4% 17.4% 23.3% 17.2%

MOOCs ARE GOOD FOR STUDENTS TO DETERMINE IF ONLINE INSTRUCTION
IS APPROPRIATE - 2012
Under 1500 1500 -2999 3000-7499 7500- 14999 15000+

Agree 50.7% 52.5% 53.0% 44.1% 45.9%
Neutral 33.5% 31.9% 27.5% 27.1% 24.9%
Disagree 15.9% 15.5% 19.5% 28.8% 29.2%

MOOC INSTRUCTION WILL NOT BE ACCEPTED IN THE WORKPLACE - 2012

Agree 18.6%
Neutral 45.4%
Disagree 36.0%

PERCENT AGREEING: CREDENTIALS FOR MOOC COMPLETION WILL CAUSE
CONFUSION - 2012

Doctoral/
Specialized Associates Baccalaureate Masters Research
Agree 51.0% 56.6% 62.4% 50.7% 60.9%
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Are We Heading for Online 2.0?

CAMPUS RANK: ABILITY TO SCALE OUR ONLINE OFFERINGS - 2012

Above Average 14.3%
Somewhat Above Average 20.4%
Average 34.8%
Somewhat Below Average 22.6%
Below Average 7.8%

CAMPUS RANK: USING ONLINE TECHNOLOGY TO DEVELOP INNOVATIVE NEW
COURSES - 2012

Above Average 9.9%
Somewhat Above Average 22.7%
Average 32.5%
Somewhat Below Average 27.8%
Below Average 7.1%

CAMPUS RANK: ABILITY TO SCALE OUR ONLINE OFFERINGS

Under 1500 1500 -2999 3000-7499 7500-14999 15000+
Above Average 14.3% 9.9% 10.5% 23.4% 19.3%
Somewhat Above Average 16.8% 20.4% 24.1% 23.6% 28.7%

CAMPUS RANK: USING ONLINE TECHNOLOGY TO DEVELOP INNOVATIVE NEW COURSES
Under 1500 1500-2999  3000-7499 7500- 14999 15000+

Above Average 9.4% 9.8% 5.2% 13.8% 17.4%

Somewhat Above Average 19.2% 24.1% 22.8% 30.3% 27.1%

CAMPUS RANK: ABILITY TO SCALE OUR ONLINE OFFERINGS

Specialized Associates Baccalaureate Masters Doctoral/ Research
Above Average 12.0% 14.6% 16.9% 13.7% 16.3%
Somewhat Above Average 10.1% 27.5% 15.4% 18.4% 17.0%

CAMPUS RANK: USING ONLINE TECHNOLOGY TO DEVELOP INNOVATIVE NEW COURSES

Specialized  Associates Baccalaureate Masters Doctorall Research
Above Average 9.2% 10.5% 5.1% 12.6% 13.9%
Somewhat Above Average 19.7% 24.5% 26.9% 17.0% 32.5%
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Is Online Learning Strategic?

ONLINE EDUCATION IS CRITICAL TO THE LONG-TERM STRATEGY OF MY INSTITUTION -
FALL 2002 TO FALL 2012

Fall 2002 Fall 2003 Fall 2004 Fall 2005 Fall 2006
Agree 48.8% 53.5% 56.0% 58.4% 59.1%
Neutral 38.1% 33.7% 30.9% 27.4% 27.4%
Disagree 13.1% 12.9% 13.1% 14.2% 13.5%

Fall 2007 Fall 2009 Fall 2010 Fall 2011 Fall 2012
Agree 58.0% 59.2% 63.1% 65.5% 69.1%
Neutral 27.0% 25.9% 24.6% 21.0% 19.7%
Disagree 15.0% 14.9% 12.3% 13.5% 11.2%

PERCENT AGREEING: ONLINE EDUCATION IS SIGNIFICANTLY REPRESENTED IN MY
INSTITUTION'S FORMAL STRATEGIC PLAN

Online Courses and Full Programs Online Courses Only
61.1% 30.4%

How Many Students are Learning Online!?

TOTAL AND ONLINE ENROLLMENT IN DEGREE-GRANTING POSTSECONDARY
INSTITUTIONS = FALL 2002 THROUGH FALL 201 |

Students Online Online

Taking at  Enrollment ~ Annual  Enrollment
Annual Least Increase Growth asa

Growth One over Rate Percent of
Total Rate Total Online Previous Online Total

Enrollment Enrollment  Course Year Enrollment  Enrollment
Fall 2002 16,611,710 NA 1,602,970 NA NA 9.6%
Fall 2003 16,911,481 1.8% 1,971,397 368,427 23.0% 11.7%
Fall 2004 17,272,043 2.1% 2,329,783 358,386 18.2% 13.5%
Fall 2005 17,487,481 1.2% 3,180,050 850,267 36.5% 18.2%
Fall 2006 17,758,872 1.6% 3,488,381 308,331 9.7% 19.6%
Fall 2007 18,248,133 2.8% 3,938,111 449,730 12.9% 21.6%
Fall 2008 19,102,811 4.7% 4,606,353 668,242 16.9% 24.1%
Fall 2009 20,427,711 6.9% 5,579,022 972,669 21.1% 27.3%
Fall 2010 21,016,126 2.9% 6,142,280 563,258 10.1% 29.2%
Fall 201 | 20,994,113 -0.1% 6,714,792 572,512 9.3% 32.0%
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Who Offers Online?

TYPE OF ONLINE OFFERINGS - 2002
Online Courses and Full Programs  34.5%
Online Courses Only 37.2%
No offerings 28.3%

TYPE OF ONLINE OFFERINGS - 2012

Online Courses and Full Programs 62.4%
Online Courses Only 24.2%
No offerings 13.4%

TYPE OF ONLINE OFFERINGS - 2002 AND 2012
Online Courses and Full Programs  Online Courses Only

Private for-profit 2012 72.9% 12.1%
2002 48.9% 43.9%
Private nonprofit 2012 48.4% 30.3%
2002 22.1% 32.4%
Public 2012 70.6% 24.5%
2002 48.9% 43.9%

TYPE OF ONLINE OFFERINGS - 2002 AND 2012
Online Courses and full programs  Online Courses Only

Under 1500 ;g?; _ljgf ;2:3;:
1500 - 2999 ;g?i ?2;; ‘3‘3:;;:
3000 - 7499 ;g?i ‘;2;2;: TSZQQ
7500 - 14999 2002 " Tesx
15000+ §3?§ Zﬁjgé ?ng
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Does it Take More Faculty Time and Effort to Teach Online?

IT TAKES MORE FACULTY TIME AND EFFORT TO TEACH AN ONLINE COURSE THAN A
FACE-TO-FACE COURSE - 2012

Agree 44.6%
Neutral 45.7%
Disagree 9.7%

PERCENT AGREEING IT TAKES MORE FACULTY TIME AND EFFORT TO TEACH AN
ONLINE COURSE - 2006 AND 2012

Private for-profit Private nonprofit Public
2006 31.6% 41.4% 44.8%
2012 24.2% 45.3% 55.2%
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Are Learning Outcomes in Online Comparable to Face-to-Face!?

LEARNING OUTCOMES IN ONLINE EDUCATION COMPARED TO FACE-TO-FACE:

2003 - 2011

2003
Inferior 10.7%
Somewhat inferior 32.1%
Same 44.9%
Somewhat superior 11.7%
Superior 0.6%

2004
10.1%
28.4%
50.6%
10.0%
1.0%

2006
7.8%
30.3%
45.0%
15.1%
1.8%

2009
9.5%
23.0%
53.0%
12.4%
2.1%

2010
9.8%
24.3%
48.4%
14.2%
3.4%

2011
9.7%
22.7%
51.1%
13.8%
2.7%

2012
5.3%
17.7%
56.4%
16.8%
3.7%

PROPORTION REPORTING LEARNING OUTCOMES IN ONLINE EDUCATION AS INFERIOR
COMPARED TO FACE-TO-FACE: 2012
Online Courses and Full

Somewhat inferior
Inferior

8%

Programs
10.7%

Online Courses Only
27.5%
2.5%

No Offerings

34.1%

21.7%

MY INSTITUTION HAS GOOD TOOLS IN PLACE TO ASSESS THE QUALITY OF...

Online Instruction

Online Programs

Online Courses

In-person Instruction

Online Programs
Online Courses

Strongly Agree
30.4%
15.6%
21.2%
31.9%

Agree
38.4%
31.6%
43.1%
41.4%

MY INSTITUTION HAS GOOD TOOLS IN PLACE TO ASSESS THE QUALITY OF..
Strongly Agree

Online Instruction Academic Technology Administrators

Faculty Teach Online
Faculty No Online Teaching

In-person Instruction Academic Technology Administrators

Faculty Teach Online
Faculty No Online Teaching
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Has Faculty Acceptance of Online Increased?

FACULTY AT MY SCHOOL ACCEPT THE VALUE AND LEGITIMACY OF ONLINE
EDUCATION - FALL 2002 TO FALL 2012

Fall 2002 Fall 2004 Fall 2005 Fall 2006
Agree 27.6% 30.4% 27.6% 32.9%
Neutral 65.1% 59.3% 57.8% 56.1%
Disagree 27.6% 10.3% 14.7% 11.0%

Fall 2007 Fall 2009 Fall 2011 Fall 2012
Agree 33.5% 30.9% 32.0% 30.2%
Neutral 51.9% 51.8% 56.5% 57.2%
Disagree 14.6% 17.3% 11.4% 12.6%

FACULTY AT MY SCHOOL ACCEPT THE VALUE AND LEGITIMACY OF ONLINE
EDUCATION — FALL 2011 AND FALL 2012

Courses and full programs Courses only No offerings
Fall 2011 43.9% 20.4% 13.0%
Fall 2012 38.4% 18.6% 10.0%

LACK OF ACCEPTANCE OF ONLINE INSTRUCTION BY FACULTY AS A BARRIER TO THE
GROWTH OF ONLINE INSTRUCTION - 2012

Very Important 25.6%
Important 41.2%
Somewhat Important 26.6%
Not Important 6.7%

LACK OF ACCEPTANCE OF ONLINE INSTRUCTION BY FACULTY AS A BARRIER TO THE
GROWTH OF ONLINE INSTRUCTION - 2007 AND 2012

Important Very Important
2007 36.9% 24.2%
2012 41.2% 25.6%
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Barriers to Widespread Adoption of Online Learning

STUDENTS NEED MORE DISCIPLINE TO SUCCEED IN ONLINE COURSES (% VERY
IMPORTANT) 2007 AND 2012

Public Private nonprofit Private for-profit
2007 38.0% 30.1% 54.6%
2012 50.8% 43.5% 49.7%

LOWER RETENTION RATES IN ONLINE COURSES AS A BARRIER TO THE GROWTH OF
ONLINE INSTRUCTION - 2007, 2008, AND 2012

Important Very Important
2007 35.1% 21.0%
2008 42.1% 19.8%
2012 44.7% 28.8%

LOWER RETENTION RATES IN ONLINE COURSES AS A BARRIER TO THE GROWTH OF
ONLINE INSTRUCTION - 2008 AND 2012

Important Very Important
Private for-profit 2012 52.0% 37.7%
2008 50.1% 24.8%
Private nonprofit 2012 46.0% 23.8%
2008 38.9% 16.1%
Public 2012 39.5% 29.0%
2008 41.2% 20.8%

LACK OF ACCEPTANCE OF ONLINE EDUCATION BY POTENTIAL EMPLOYERS AS A
BARRIER TO THE GROWTH OF ONLINE INSTRUCTION - 2007, 2008, AND 2012

Important Very Important
2007 27.8% 11.7%
2008 31.0% 11.8%
2012 31.3% 11.5%
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BABSON SURVEY RESEARCH GROUP

The study design, survey administration, analysis and report production for this series of online
learning reports are the responsibility of the Babson Survey Research Group.

http://www.onlinelearningsurvey.com/

The Babson Survey Research Group conducts regional, national, and international research,
including survey design, sampling methodology, data integrity, statistical analyses and reporting.

Sloan Series of National and Regional Surveys of Online Education

*  Going the Distance: Online Education in the United States, 201 |
*  Online Learning Trends in Private-Sector Colleges and Universities, 201 |

e (Class Differences: Online Education in the United States, 2010

Class Differences.
* Learning on Demand: Online Education in the United States, 2009 o
*  Staying the Course: Online Education in the United States, 2008 o
&

P

*  Online Nation: Five Years of Growth in Online Learning f
* Making the Grade: Online Education in the United States, 2006

* Making the Grade: Online Education in the United States, 2006 - Midwestern Edition
* Making the Grade: Online Education in the United States, 2006 - Southern Edition

*  Growing by Degrees: Online Education in the United States, 2005

*  Growing by Degrees: Online Education in the United States, 2005 - Southern Edition

*  Entering the Mainstream: The Quality and Extent of Online Education in the United States, 2003 and
2004

* Sizing the Opportunity: The Quality and Extent of Online Education in the United States, 2002 and
2003

Sloan K-12 Online Learning Survey Reports
*  Online Learning In lllinois High Schools: Has The Time Come? Gass Conmectons:
*  Class Connections: High School Reform and the Role of Online Learning

* K-12 Online Learning: A 2008 follow-up of the Survey of U.S. School District Administrators

*  K-12 Online Learning: A Survey of U.S. School District Administrators

The A+P+L+U-Sloan National Commission on Online Learning
*  Online Learning as a Strategic Asset, Volume II: The Paradox of Faculty Voices: Views and
Experiences with Online Learning B I
*  Online Learning as a Strategic Asset: A Survey of APLU Presidents and Chancellors ,/ &
*  Online Learning as a Strategic Asset: A Survey of NAFEO Presidents and Chancellors = 'Y

*  Online Learning as a Strategic Asset: A Survey of AIHEC Tribal College and University
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